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Abstract

Procrastination is the habit of purposeful delay and the avoidance of tasks that
are inherently unnecessary. In the realm of education, this behavior is
identified as academic procrastination. This study aims to examine the
relationship between self-regulated learning, task aversiveness, and academic
procrastination among high school students enrolled in the Affirmative
Education Program (abbreviated into: ADEM). The hypotheses of the study
are as follows: 1) Major Hypothesis: There is a relationship between self-
regulated learning and task aversiveness with academic procrastination among
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students. Participants in this research were 44 eleventh and twelfth-grade
ADEM students selected through Incidental Sampling technique. Data
collection involved the use of scales measuring academic procrastination, self-
regulated learning, and task aversiveness. Data analysis included the
application of the double correlation analysis technique to test the major
hypothesis and the Product Moment analysis to test the minor hypotheses. The
results reveal a correlation coefficient (R= 0.732, p<0.01) between self-
regulated learning, task aversiveness, and academic procrastination,
supporting the acceptance of the major hypothesis. Furthermore, the analysis
of the first minor hypothesis indicates a significant negative relationship
between self-regulated learning and academic procrastination (rxly = 0.645,
p<0.01), while the second minor hypothesis shows a significant negative
relationship between task aversiveness and academic procrastination (rx2y=
0.698, p<0.01). In conclusion, the minor hypotheses of the study are accepted.
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Introduction

Educational challenges in Papua have persistently existed for an extended period
and are highly intricate. Presidential Regulation number 65 of 2011 addresses the
prioritization of native Papuan sons and daughters to access quality high school education
outside Papua. The objective is to enhance their knowledge and skills, transforming them
into human resources that will later return to Papua to assist the regional government in
advancing and improving the lives of the Papuan community through the knowledge
acquired (Kogoya, 2016). The ADEM (Affirmative Education) program in the education
sector is implemented by the Directorate of Special Education and Special Services of the
Directorate General of Secondary Education, Ministry of Education and Culture,
Accelerated Development Unit for Papua and West Papua Provinces, as well as provincial
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education offices. The program involves allocating quotas and providing educational
assistance (covering living and school expenses) for graduates of junior high
schools/Madrasah Tsanawiyah to pursue education at the high school (Senior/VVocational
High School) level outside Papua. Upon completing secondary education, ADEM
program participants are expected to continue their education at the higher education level
using scholarships from the ADIK program (Higher Education Affirmation). Various
challenges in the Papua education sector arise due to the suboptimal coordination between
the central and regional governments in formulating education policies that fail to
consider the geographical, demographic, and socio-cultural aspects of the indigenous
Papuan people. There is a lack of monitoring and evaluation by regional governments on
schools, which is severely limited in terms of the number of teachers, curriculum, and the
attendance of teachers in schools in the remote areas of Papua. In the context of the socio-
cultural landscape, special attention and handling are required to address the issues that
arise in Papua (Anggi Afirmansyah, 2019).

Based on the survey results, the ADEM program, which has been implemented
from 2013 to 2022 by the Ministry of Education and Culture, has successfully enrolled
approximately 1,882 scholarship recipients in 402 schools across Indonesia. The ADEM
scholarship program aims to provide opportunities for students nationwide to study
diligently in different locations so that upon their return to their hometowns, they can
contribute to the development of their regions, promoting progress, and reducing regional
disparities in Indonesia. The survey highlights that in the current era of globalization,
competition demands that students from Papua enhance their competencies and self-
quality to compete with students from other regions. The survey also indicates a
deficiency in academic achievements among Papua students, leading to tendencies of
haste, procrastination, failure to submit assignments, and, in some cases, choosing not to
attend school. Additionally, limited support from dormitory peers may contribute to some
students opting out of school due to laziness or disliking certain subjects. The term for
delaying tasks is commonly known as procrastination (Zahra & Hermawati, 2015),
specifically in the educational context as academic procrastination. Academic
procrastination refers to an individual's tendency to postpone academic activities (Aulia,
2021).

Previous research by Yamada, Goda, Matsuda, Kato, and Miyagawa (2015), Yap
Li San, Roslan, and Sabouripour (2016), Wirajaya, Padmadewi, and Ramendra (2020),
Widayanti (2021) has revealed that procrastination is a fundamental element that
increases students' awareness of time management for learning plans but has negative
impacts on intrinsic goals, organization, metacognitive self-regulation, and critical
thinking. Consequently, the inhibiting factors among ADEM scholarship recipients, such
as the ability to postpone tasks, motivation, and distinct characteristics, differ from
students from Java, resulting in a significant positive correlation with academic delay.

Academic procrastination has long been identified, predating the COVID-19
pandemic, and has, in fact, increased with the widespread adoption of online learning
(Peixoto, 2020). In the early months of 2020, the education sector faced a shift from
traditional face-to-face learning to online learning due to the COVID-19 pandemic
(Solehudin, 2018). This transition is supported by Circular Letter Number 4 of 2020 on
the Implementation of Education Policies During the Emergency Period of the Spread of
Coronavirus Disease (COVID-19), signed by the Minister of Education and Culture,
Nadiem Makarim, on March 24, 2020. Online learning, as described by Sadikin and
Hamidah (2020), is an educational activity that utilizes the internet as a method of
delivery, interaction, and facilitation, supported by various forms of learning services.

One of the consequences of online learning is the postponement of tasks. A study
by Ramadhani et al. (2023) found that students in Indonesia exhibit a high level of
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academic procrastination. The findings align with previous research, including surveys
and interviews conducted at a school in Magelang and Salatiga, where almost 90% of
students were reported to engage in academic procrastination, according to teachers at the
school. Since the implementation of distance learning or online schooling, ADEM
students tend to postpone tasks assigned by teachers. Reasons for task postponement
include considering tasks difficult, having ample time before the deadline, reluctance to
complete assignments, copying from peers, and completing assignments just before the
deadline—some students even complete tasks one or two hours before the submission
deadline. Students often work on tasks close to the deadline, staying up late until around
10:00 PM, and may resort to cheating or not completing the assignment at all.

According to Knaus and McCloskey (2011), academic procrastination is defined
as a behavioral habit of delaying and diverting school activities by students who shift their
focus to other activities that can distract their attention. McCloskey (2011) specifies that
academic procrastination exhibits the following characteristics: (a) the belief in the ability
to complete tasks under pressure; (b) diverting attention to other activities; (c) influenced
by social environmental conditions; (d) ineffective time utilization; (e) lacking personal
initiative; and (f) a sense of laziness. Meanwhile, according to Ferrari (as cited in
Husetiya, 2010), procrastination can be classified into two types based on the benefits and
goals of engaging in it: (a) functional procrastination, which involves delaying tasks with
the purpose of obtaining complete and accurate information; (b) dysfunctional
procrastination, which is aimless, has negative consequences, and creates problems.
Ghufron (2010) identifies factors influencing academic procrastination and categorizes
them into two types: internal factors encompassing aspects within an individual, such as
physical and psychological conditions, and external factors involving aspects outside the
individual, including parenting styles and environmental conditions. Thus, academic
procrastination can be influenced by a combination of internal factors within the
individual and external factors within their environment.

Based on interviews with ADEM students regarding self-regulated learning, the
results indicate that a portion of ADEM students have not been able to effectively
implement self-regulated learning at school, leading to a lack of prioritization in
completing tasks. Previous research conducted by Park and Sperling (2011) has shown
that academic procrastination is associated with poor regulatory skills. One of the
influencing factors on academic procrastination is self-regulated learning (Santika &
Sawitri, 2016). According to Zimmerman (Arsal, 2010), self-regulated learning can be
understood as the active metacognitive, motivational, and behavioral presence of an
individual in their learning process to achieve predetermined goals. Meanwhile, Wolters,
Pintrich, and Karabenick, as cited in Darmawan (2017), define self-regulated learning as
a constructive, active process where learners set learning goals and attempt to regulate
and control aspects of self-regulated learning (cognition, motivation, behavior).

High self-regulated learning allows an individual to organize and allocate their
activities within a suitable time frame based on priorities and interests. This enables
students to complete their work or activities within the set timeframe. Jansen (2019)
suggests that individuals with high self-regulated learning abilities also experience
satisfaction because they can effectively schedule their work to complete tasks on time.
According to Zheng and Zhang (2020), when students have the motivation to learn
independently or engage in self-regulated learning, they take an active role in their
learning process.

The presence of assistance and support from the social environment enables
parents to influence the behavior and attitudes of their children to align with prevailing
norms and regulations. During the COVID-19 pandemic, prior research conducted by
Mujirohmawati and Khoirunnisa (2022) revealed a significant negative relationship
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between self-regulation in learning and academic procrastination. This suggests that if
students exhibit higher self-regulation, their academic procrastination tends to decrease,
and vice versa. Another factor influencing ADEM students' engagement in academic
procrastination arises from external factors, namely, task aversiveness. According to
expert opinions cited by Blunt in Linra, Lukman, and Fakhri (2016), task aversiveness is
typically defined as the pleasant or enjoyable feelings experienced when working on a
task. Blunt and Pychyl, as mentioned in Linra, Lukman, and Fakhri (2016), identify three
dimensions related to the reluctance of tasks, namely: (a) Boredom, defined as an
individual's assessment of how boring they find the task to be; (b) Frustration, found to
be associated with reluctance to work on tasks; (c) Resentment, according to this
perspective, procrastination occurs when individuals dislike engaging in their activities.
The results of the study conducted by Linra, Lukman, and Fakhri (2016) state that the
area/types of tasks postponed may not necessarily be unpleasant tasks, and conversely,
unpleasant tasks may not necessarily be postponed. Individuals tend to procrastinate on
tasks considered unpleasant, known as task aversiveness.

Based on the explanation above, it can be stated that academic procrastination is
the tendency of an individual's behavior to postpone an academic task. One affective
component that also influences an individual's procrastination behavior and task
aversiveness is the lack of strategies and self-regulation in learning, commonly referred
to as self-regulated learning. This study aims to determine the relationship between self-
regulated learning and task aversiveness with academic procrastination in ADEM
students. In this research, the researcher selected self-regulated learning as the internal
factor and task aversiveness as the external factor that predicts academic procrastination,
with the major hypothesis of the study being: "There is a relationship between Self-
Regulated Learning and Task Aversiveness with Academic Procrastination in ADEM
Students." The first minor hypothesis posits a negative relationship between self-
regulated learning and academic procrastination in students in the Senior High School
Affirmative Education Program, while the second minor hypothesis suggests a negative
relationship between task aversiveness and academic procrastination in ADEM students.

Method

This research employed a non-experimental quantitative approach with a
correlational research design. The correlational research sought to identify relationships
among the variables under investigation by correlating the independent variables with the
dependent variable, in line with the formulated objectives (Creswell, 2014). The research
design included the independent variables of Self-regulated learning (X1) and Task
Aversiveness (X2), and the dependent variable was Academic Procrastination (Y). The
participants in this study were high school students from the ADEM program in Papua,
specifically from the 11th and 12th grades at Katolik Pendowo Senior High School (30
students) and Lab Satya Wacana Senior High School (14 students), resulting in a total of
44 participating students. The sampling technique utilized in this research was Incidental
Sampling, a method of sample selection based on chance, wherein the researcher selected
individuals encountered by chance who were suitable as data sources (Sugiyono, 2012).

The data collection instrument used in this study was a questionnaire or survey.
The measurement tools utilized included three scales: the Self-Regulated Learning Scale,
the Task Aversiveness Scale, and the Academic Procrastination Scale. The dependent
variable in this research was academic procrastination, which had been adapted by the
author into the Indonesian language and adjusted for research purposes. Academic
procrastination could be measured using the APS (Academic Procrastination Scale),
which revealed academic procrastination based on characteristics such as beliefs about
working under pressure, diverting attention to other activities, social environmental
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conditions, ineffective time utilization, personal initiative, and laziness. The scale
employed in this study comprised 20 items, with four response options for each statement.

Based on the results of the validity and reliability tests for the academic
procrastination scale, using the total item correlation with a reliability coefficient of
(p>0.050f 0.862, the total item correlation values in this test ranged from 0.315 to 0.716.
Thus, 14 out of the 20 items in the academic procrastination scale successfully passed the
selection test. Meanwhile, the first independent variable was Self-Regulated Learning.
Self-Regulated Learning could be measured using the Motivated Strategies for Learning
Questionnaire (MSLQ), modified by the researcher based on the aspects of Self-
Regulated Learning, including metacognition, motivation, and behavior. This scale
consisted of 16 items, and the response options included four forms: Highly Suitable
(HS), Suitable (S), Not Suitable (NS), and Highly Not Suitable (HNS). The validity and
reliability testing revealed that 7 items out of the total 16 items passed the selection test.
The total item correlation values in this scale testing ranged from 0.338 to 0.620, and the
reliability coefficient was (p>0.05)0.738. As for the second independent variable, Task
Aversiveness, it was modified by the researcher based on aspects of task aversiveness,
including Boredom, Frustration, and Resentment. This scale used in the study comprised
13 items. Testing the validity and reliability of the self-regulated learning research scale
modified by the researcher indicated that 7 items out of the total 13 items passed the
selection test. The reliability coefficient obtained was (p>0.05)0.795. The total item
correlation values in this scale testing ranged from 0.378 to 0.667.

The determination of passing item discrimination tests followed the criteria
outlined by Azwar (2012), stating that items on a measurement scale were considered to
pass the selection if >0.30. The validity test for each measurement tool was conducted
through professional judgment, involving two academic advisors with a background in
the field of psychology. The data analysis method employed in this study was the double
correlation analysis technique to test the major hypothesis. To test the minor hypotheses
in this research, the data were analyzed using the Product Moment analysis method.

Result and Discussion

This study aims to empirically examine the relationship between Self-Regulated
Learning and Task Aversiveness with Academic Procrastination in students of the Senior
High School Affirmative Education Program. Based on the calculations for the variables
Self-Regulated Learning, Task Aversiveness, and Academic Procrastination in ADEM
students, the correlation coefficient (R) is found to be 0.732, with a significant value of
0.000 (p<0.05). This indicates that the variables Self-Regulated Learning, Task
Aversiveness, and Academic Procrastination have a significant relationship among them

(refer to Table 1).
Table 1: The Result of Major Hypothesis

Relationship between R Rsq Rsq Fchange  dfl df2 Sig.F
variables change Change
self-regulated learning and task ~ .732 563 563 23.700 2 41 .000

aversiveness

Tabel 2: The Result of Minor Hypothesis

Hipotesis Result Description
Self-regulated learning with Academic rxyl = 0.645; p = 0000
Procrastination (p<0.01) Hypothesis accepted
Task aversiveness with Academic rxyl = 0.698; p = 0000
Procrastination (p<0.01) Hypothesis accepted
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Based on the results of the minor hypotheses above, the first minor hypothesis,
the correlation coefficient between self-regulated learning and academic procrastination
(rxyl), is 0.645 (p<0.01), indicating that the first minor hypothesis is accepted. This
means that the higher the level of self-regulated learning, the lower the academic
procrastination in ADEM students. Conversely, the lower the self-regulated learning, the
higher the academic procrastination in ADEM students. In the second minor hypothesis,
the correlation coefficient between task aversiveness and academic procrastination (rxy2)
is 0.698 (p<0.01), indicating that the second minor hypothesis is accepted. This means
that the higher the task aversiveness, the higher the academic procrastination in ADEM
students, and vice versa (refer to Table 2).

Table 3 : The Result of Correlation Test

Academic Self-Regulated  Task Aversiveness
Procrastination Learning
Person Correlation 1 0.645 0.698
Procrastination
N 44 44 44
Person Correlation 0.645 1 0.696
Self-Regulated Sig. 0.000 0.000
Learning
N 44 44 44
Person Correlation 0.698 0.696 1
Task Sig. 0.000 0.000
Aversiveness
N 44 44 44

The correlation test results in this study indicate that the correlation coefficient
values (rxy) obtained between self-regulated learning, task aversiveness, and academic
procrastination exhibit a linear relationship.

Table 4 : The Result of Multiple Linear Regression Analysis Test
Relationship Between Variables R Rsq Adj F Sig.

Self-Regulated Learning and Task
Aversiveness with Academic 0.732 0.536 0.514 23.700 0.000

Procrastination

The analysis results indicate an Rsquare value of 0.536. This value signifies that
the contribution or contribution provided by the variables of Self-Regulated Learning and
Task Aversiveness to Academic Procrastination is 53.6%. In other words, 53.6% of the
variation in Academic Procrastination is influenced by Self-Regulated Learning and Task
Aversiveness. Meanwhile, the remaining 46.4% is attributed to other unmeasured
variables (see Table 4). This value suggests a significant relationship between the
independent and dependent variables, with a range of scores between 26 and 56 and a
standard deviation of 7.698. The hypothetical mean for academic procrastination is 35,
while the empirical mean is 39.6, indicating that students with academic procrastination
scores fall into the moderate category, accounting for 56.8%.
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This study concludes that the lower a student's ability in Self-Regulated Learning,
the higher the level of academic procrastination they experience. Conversely, the higher
a student's ability in Self-Regulated Learning, the lower the level of academic
procrastination they experience. These findings align with prior research by Maraba and
Bulut (2020), who found several reasons why individuals fail to complete tasks, such as
perceptual errors in task completion, ADHD, OCD, depression, or other comorbidities.
This study emphasizes that Self-Regulated Learning is a crucial factor in examining its
relationship with academic procrastination. As highlighted in the study conducted by
Kartikasari et al. (2022), research has shown that Self-Regulated Learning independently
affects the tendency to stop learning and can influence academic procrastination behavior.
Consistent with the findings of Balkis and Duru as cited in Noviyanti et al. (2019), high
or low academic procrastination can indicate the level of a student's Self-Regulated
Learning. Other research in agreement, as stated by Steen & Huie in Noviyanti et al.
(2019), suggests that higher Self-Regulated Learning increases the likelihood of
achieving desired academic performance and minimizes academic procrastination.
Higher procrastination is associated with lower Self-Regulated Learning. Conversely,
students with higher Self-Regulated Learning demonstrate the ability to work
independently, encompassing metacognitive aspects, motivation, and actively
participating in managing activities in the learning process, including planning work
behavior or completing school tasks. However, students are expected to complete tasks
on time (Gambo & Shakir, 2021).

Previous studies have identified a connection between Self-Regulated Learning
and academic procrastination. The findings from the study by Anastasia Arum and Natalia
Konradus (2022) revealed moderate categories for Self-Regulated Learning and
Academic Procrastination. This may be related to possible external factors influencing
the research outcomes among ADEM students who delay academic tasks due to pressure
from the numerous assignments, the surrounding environment, especially in schools
where Javanese language is frequently used in communication, more time spent on play
than on studying, inconsistent initiative to complete tasks on time, and a tendency for
laziness in completing assignments occurring quite often among ADEM students.
Furthermore, in the research by Rastafary & Rustika (2019), it was found that there is a
role for self-regulated learning and task commitment in late adolescents, with a coefficient
R value of 0.353. Additionally, this study suggests exploring other variables that may
have a negative correlation with self-regulated learning, one of which is academic
procrastination.

The results of this study are consistent with previous research conducted by Savira
and Suharsono (2013), Hervani (2016), and Mulyana (2018), revealing that high Self-
Regulated Learning can provide pleasure in tasks and reduce academic procrastination.
Self-Regulated Learning describes individuals who can independently regulate and
control various aspects that guide their thoughts, motivation, and behavior to achieve
goals (Santika & Sawitri, 2016). In this study, ADEM students have undergone selection
stages, demonstrating adaptability and self-motivation to learn in Java. With a focus on
goals and the ability to manage affect and emotions in learning, ADEM students can prove
their behavioral aspects, such as time management for studying, organizing social time
with the surrounding environment, and adapting to teachers, friends, and others who can
assist in the learning process. Meanwhile, high task aversiveness can be categorized as
there is a significant relationship between task aversiveness and academic procrastination
in ADEM scholarship recipients. This aligns with the cognitive-behavioral theory
proposed by Ferrari and Ollivete (Kurniawan, 2013), stating that academic
procrastination occurs due to irrational beliefs caused by the aversiveness of the task and
fear of failure. Previous research by Ahmad R., & Mudjiran M., (2019) indicated a
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positive and significant relationship between task aversiveness and academic
procrastination with rxy=0.826 and p= 0.000 (p< 0.01), meaning that as the level of task
aversiveness increases, the level of academic procrastination also increases. Task
aversiveness represents discomfort with the tasks at hand. ADEM students face numerous
and varying difficulty levels of assignments daily, leading those with high task
aversiveness to experience boredom, dislike or hatred of the assigned tasks, and
frustration due to the perceived difficulty, making it challenging to focus on the tasks. As
a result, these students often avoid completing tasks because they find them boring,
consider them difficult, and have low motivation to learn. Not every academic task
perceived as unpleasant will be postponed by students, and not all activities in the task
area will be considered unpleasant and delayed, except for a small number of students
who consider all tasks unpleasant and choose to postpone working on all types of tasks.

Conclusion

Based on the delayed research results, it can be concluded that procrastination is
a habit of purposeless delay and the process of avoiding tasks that actually do not need to
be postponed. This study validates the researcher's hypothesis that there is a significant
relationship between self-requlated learning and task aversiveness with academic
procrastination among ADEM students. Most respondents in self-regulated learning are
in the high category, indicating a significant relationship between self-regulated learning
and academic procrastination among ADEM students. Meanwhile, task aversiveness is in
the high category, indicating a significant relationship between task aversiveness and
academic procrastination among ADEM scholarship recipients. The variables of self-
regulated learning and task aversiveness contribute effectively by 53.6% to academic
procrastination among ADEM scholarship recipients, while 46.4% is influenced by other
factors not examined by the researcher.

The limitation of this research lies in its reliance on questionnaires, which may be
affected by the honesty of respondents. Additionally, the study only explores the
relationship between self-regulated learning and task aversiveness with academic
procrastination among ADEM students. Therefore, future research should be expanded,
taking into account the distribution of research respondents based on gender, age, and
different educational levels, and it should be conducted longitudinally. Special
consideration should be given to the cultural context of the research location, as culture
can influence an individual's nature and behavior.

Acknowledgments

The author expresses gratitude to the Master of Professional Psychology at the
Soegijapranata Catholic University in Semarang, the Catholic High School Pendowo in
Magelang, and the LAB Satya Wacana High School in Salatiga for their assistance, which
contributed to the completion of this research. It is hoped that the results of this study can
serve as a foundation for the implementation of psychological services, especially in an
educational setting.

Author Contributions Statement

All authors, JR, EW & PE, contributed to developing the research idea, checking
the research quality, collecting data, developing research instruments, validating data,
analyzing data, and stages of composing the article.

COUNSENESIA: Indonesia Journal of Guidance and Counseling | 92
Vol. 4, No. 2, pp 32-40, 2023



Relationship Between Self-Regulated Learning And Task Aversiveness With Academic Procrastination In High School Students In The Affirmation

Program For Secondary Education

References

Ahmad, R., & Mudjiran, M. (2019). Hubungan Task Aversiveness Dengan Prokrastinasi
Akademik Pada Mahasiswa Bidikmisi Fip Unp. Jurnal Riset Psikologi, 2019(3).

Arum, A. S., & Konradus, N. (2022). Pengaruh Self Regulated Learning Terhadap
Prokrastinasi Akademik Pada Mahasiswa Yang Mengikuti Kuliah Daring Di Masa
Pandemi Covid-19. E-Journal Kesehatan dan Kedokteran, Vol 1 No. 2: Juni 2022
| ISSN: 2829-0437 (cetak), ISSN: 2829-050X, Page 1-8.

Assafi’i, D., Anuar, A., Galugu N, S., & Kadir, A. (2023). Hubungan Antara Self-
Regulated Learning Dengan Prokrastinasi Akademik Siswa. Jurnal Bimbingan
dan Konseling Ar-Rahman Volume 9, Nomor 1, Tahun 2023, HIm. 123 - 131
Tersedia Online: http://ojs.uniska.ac.id/index.php/BKA

Aulia, I. N. (2021). Hubungan Prokrastinasi Akademik dengan Hasil Belajar Peserta
Didik Kelas 5 Sekolah Dasar. Skripsi: UIN Syarif Hidayatullah Jakarta.

Darmawan, G. P. (2017). Pengaruh Self-Regulated Learning Terhadap Prokrastinasi
Akademik Mahasiswa Jurusan Pendidikan Ekonomi. E-Journal Pendidikan
Ekonomi, 10(2), 1-10.
https://ejournal.undiksha.ac.id/index.php/JJPE/article/view/20087

Departemen Pendidikan dan Kebudayaan. (2013). Undang-Undang Republik Indonesia
no. 20 tahun 2003 tentang sistem pendidikan nasional. Diakses pada tanggal 28
Agustus 2013 dari www.Inherentdikti.net/files/sisdiknas.pdf

Duru, E., & Balkis, M. (2017). Procrastination, Self-Esteem, Academic Performance,
and Well Being: A Moderated Mediation Model. International Journal of
Educational Psychology, 6(2), 97-119. doi: 10.17583/ijep.2017.2584.
Https://Pdfs.Semanticscholar.Org/64e2/C86c¢6cefccl2add4fe977728da31df778d
e7.Pdf?_Gl=1*1mgzle8* Ga*Otk5ntubmzyllje2ode2ntudntk.* Ga H7P4ZT52
H5*MTYAMTY1INTg1lOCAXLJEUMTY4MTY1NJEIMCAwWLJAUMA

Huwae, A. (2017). Hubungan Antara Self-Regulated Learning Dan Persepsi Terhadap
Kompetensi Guru Dengan Pembolosan Siswa Penerima Beasiswa ADEM. Tesis
(Tidak Diterbitkan). Universitas Katolik Soegijapranata, Semarang.

Jansen, R. S., van Leeuwen, A., Janssen, J., Jak, S., & Kester, L. (2019). Self-regulated
Learning Partially Mediates The Effect Of Self-regulated Learning Interventions
On Achievement In Higher Education: A Meta-Analysis. In Educational Research
Review. https://doi.org/10.1016/j.edurev.2019.100292

Kambuaya, C. (2015). Pengaruh Motivasi, Minat, Kedisiplinan Dan Adaptasi Diri
Terhadap Prestasi Belajar Siswa Peserta Program Afirmasi Pendidikan Menengah
Asal Papua Dan Papua Barat Di Kota Bandung. Social Work Journal, ISSN:2339
-0042, Volume: 5, 106-208.
https://www.researchgate.net/publication/325564731_pengaruh_motivasi_minat
_kedisiplinan_dan_adaptasi_diri_terhadap_prestasi_belajar_siswa_peserta_pro
gram_afirmasi_pendidikan_menengah_asal_papua_dan_papua_barat_di_kota
bandung

Kartikasari, W., A., Marjohan, M., & Hariko, R. (2022). Hubungan Self-Regulated
Learning Dan Dukungan Orangtua Terhadap Perilaku Prokrastinasi Akademik.
JRTI:Jurnal Riset Tindakan Indonesia, 7(3), 388-394.
https://doi.org/10.29210/30031579000

Kogoya, M. (2016). Sistem Administrasi Negara Indonesia Analisis Program
Kesejahteraan Masyarakat: Program Afirmasi Pendidikan Menengah Dan
Pendidikan Tinggi (ADEM Dan ADIK) Provinsi Papua Dan Dan Papua Barat.
Diakses Pada Tanggal 01 Oktober 2016 Dari Http://Www.Vilekx Tabokan
Kogoyanak.lc.Com.

COUNSENESIA: Indonesia Journal of Guidance and Counseling | 93
Vol. 4, No. 2, pp 32-40, 2023


http://ojs.uniska.ac.id/index.php/BKA
https://ejournal.undiksha.ac.id/index.php/JJPE/article/view/20087
http://www.inherentdikti.net/files/sisdiknas.pdf
https://pdfs.semanticscholar.org/64e2/c86c6cefcc12add4fe977728da31df778de7.pdf?_gl=1*1mgz1e8*_ga*OTk5NTU5MzY1LjE2ODE2NTU4NTk.*_ga_H7P4ZT52H5*MTY4MTY1NTg1OC4xLjEuMTY4MTY1NjE1MC4wLjAuMA
https://pdfs.semanticscholar.org/64e2/c86c6cefcc12add4fe977728da31df778de7.pdf?_gl=1*1mgz1e8*_ga*OTk5NTU5MzY1LjE2ODE2NTU4NTk.*_ga_H7P4ZT52H5*MTY4MTY1NTg1OC4xLjEuMTY4MTY1NjE1MC4wLjAuMA
https://pdfs.semanticscholar.org/64e2/c86c6cefcc12add4fe977728da31df778de7.pdf?_gl=1*1mgz1e8*_ga*OTk5NTU5MzY1LjE2ODE2NTU4NTk.*_ga_H7P4ZT52H5*MTY4MTY1NTg1OC4xLjEuMTY4MTY1NjE1MC4wLjAuMA
https://doi.org/10.1016/j.edurev.2019.100292
https://www.researchgate.net/publication/325564731_PENGARUH_MOTIVASI_MINAT_KEDISIPLINAN_DAN_ADAPTASI_DIRI_TERHADAP_PRESTASI_BELAJAR_SISWA_PESERTA_PROGRAM_AFIRMASI_PENDIDIKAN_MENENGAH_ASAL_PAPUA_DAN_PAPUA_BARAT_DI_KOTA_BANDUNG
https://www.researchgate.net/publication/325564731_PENGARUH_MOTIVASI_MINAT_KEDISIPLINAN_DAN_ADAPTASI_DIRI_TERHADAP_PRESTASI_BELAJAR_SISWA_PESERTA_PROGRAM_AFIRMASI_PENDIDIKAN_MENENGAH_ASAL_PAPUA_DAN_PAPUA_BARAT_DI_KOTA_BANDUNG
https://www.researchgate.net/publication/325564731_PENGARUH_MOTIVASI_MINAT_KEDISIPLINAN_DAN_ADAPTASI_DIRI_TERHADAP_PRESTASI_BELAJAR_SISWA_PESERTA_PROGRAM_AFIRMASI_PENDIDIKAN_MENENGAH_ASAL_PAPUA_DAN_PAPUA_BARAT_DI_KOTA_BANDUNG
https://www.researchgate.net/publication/325564731_PENGARUH_MOTIVASI_MINAT_KEDISIPLINAN_DAN_ADAPTASI_DIRI_TERHADAP_PRESTASI_BELAJAR_SISWA_PESERTA_PROGRAM_AFIRMASI_PENDIDIKAN_MENENGAH_ASAL_PAPUA_DAN_PAPUA_BARAT_DI_KOTA_BANDUNG
https://doi.org/10.29210/30031579000
http://www.vilekxtabokanikogoyanak.ic.com/
http://www.vilekxtabokanikogoyanak.ic.com/

Relationship Between Self-Regulated Learning And Task Aversiveness With Academic Procrastination In High School Students In The Affirmation
Program For Secondary Education

Linra, M. L., Lukman., & Fakhri, N. (2016). Hubungan Antara Task Aversiness Dengan
Prokrastinasi Akademik. E-Journal : Jurnal Psikologi Pendidikan Dan Konseling
(JPPK) Volume 2 Number 2 December 2016, DOI: 10.26858/jpkk.v2i2.2090.

Lubis, I. S. (2018). Hubungan Regulasi Diri Dalam Belajar Dan Efikasi Diri Dengan
Prokrastinasi Akademik Mahasiswa. Jurnal Diversity, 4(2), 90-98.
https://ojs.uma.ac.id/index.php/diversita/article/view/1884/1731

Maraba, D., & Bulut, S. (2022). The Exploration of Academic Procrastination from Self-
Regulated Learning Perspective. Clinical Research in Psychology, 4(2), 23-28.
https://doi.org/10.33309/2639-9113.04205

McCloskey, J. (2011). Academic Procrastination. Thesis. University Of Texas.
https://rc.library.uta.edu/uta-
ir/bitstream/handle/10106/9538/McCloskey uta 2502M_11260.pdf?sequence=1
&isAllowed=y .

Mujirohmawati, M., & Khoirunnisa, R., N. (2022). Hubungan Antara Regulasi Diri
Dalam Belajar Dengan Prokrastinasi Akademik Pada Siswa. Character : Jurnal
Penelitian Psikologi, 9(5), 116-124.

Papalia, D. E., & Feldman, R. D. (2017). Experience human development: menyelami
perkembangan manusia, Edisi 12th. Penerbit: Salemba Humanika.

Peixoto, E. M., Pallini, A. C., Vallerand, R. J., Rahimi, S., & Silva, M. V. (2021). The
Role Of Passion For Studies On Academic Procrastination And Mental Health
During The COVID-19 Pandemic. Social Psychology Of Education, 24, 877-893.
https://doi.org/10.1007/s11218-021-09636-9.

Pendidikan Masyarakat dan Pendidikan Khusus (2021). Pendidikan Karakter
Kebangsaan Melalui Program ADEM. Artikel https://pmpk.kemdikbud.go.id/read-
news/pendidikan-karakter-kebangsaan-melalui-program-adem.

Peraturan Presiden Republik Indonesia Nomor 65 Tahun 2011 Tentang Percepatan
Pembangunan Provinsi Papua Dan Provinsi Papua Barat.
http://www.bphn.go.id/data/documents/11pr065.pdf

Procee, R. K. B., Jules, J.M., & Wissen A. (2013). A formal model of procrastination in
BNAIC 2013. Journal Proceedings 25th Benelux conference on artificial
intelligence delft the Netherlands November 7-8 2013. Delft University of
Technology (TU Delft).
https://www.researchgate.net/publication/6598646_The nature_of procrastinati
on_a_meta-analytic_and_theoretical_review_of_quintessential_self-
regulatory_failure_Psychol Bull 133 65-94

Rahman, A. & Moseki, U. S. (2021). College Students’ Academic Procrastination
during the Covid-19 Pandemic: Focusing on Academic Achievement. Journal
Kajian Bimbingan dan Konseling, 6(3), 2021, 112-120.
http://journal2.um.ac.id/index.php/jkbk/article/view/24210/9070

Ramadhani, E., Sadiyah, H., Darma Putri, R., & Andana Pohan, R. (2020). Analisis
Prokrastinasi Akademik Siswa di Sekolah. Consilium : Berkala Kajian Konseling
Dan lImu Keagamaan. https://doi.org/10.37064/consilium.v7i1.6448.

Rastafary, N., & Rustika, I. (2019). Peran self regulated learning dan task commitment
terhadap prestasi akademik remaja akhir yang kuliah dan bekerja paruh waktu di
Denpasar dan Badung. Jurnal Psikologi Udayana, 6(01), 171.
https://doi.org/10.24843/jpu.2019.v06.i01.p17.

Safitri, F. (2020). Pengaruh penggunaan strategi restrukturing kognitif dalam konseling
kelompok CBT terhadap prokrastinasi akademik pada mata pelajaran matematika
siswa kelas X MIPA 2 SMA Al Islam Krian Sidoarjo. Journal Prosiding Seminar
Dan Lokakarya Nasional Bimbingan Dan Konseling 2020 PD ABKIN JATIM &

COUNSENESIA: Indonesia Journal of Guidance and Counseling | 94
Vol. 4, No. 2, pp 32-40, 2023


https://ojs.uma.ac.id/index.php/diversita/article/view/1884/1731
https://doi.org/10.33309/2639-9113.04205
https://rc.library.uta.edu/uta-ir/bitstream/handle/10106/9538/McCloskey_uta_2502M_11260.pdf?sequence=1&isAllowed=y
https://rc.library.uta.edu/uta-ir/bitstream/handle/10106/9538/McCloskey_uta_2502M_11260.pdf?sequence=1&isAllowed=y
https://rc.library.uta.edu/uta-ir/bitstream/handle/10106/9538/McCloskey_uta_2502M_11260.pdf?sequence=1&isAllowed=y
https://doi.org/10.1007/s11218-021-09636-9
https://pmpk.kemdikbud.go.id/read-news/pendidikan-karakter-kebangsaan-melalui-program-adem
https://pmpk.kemdikbud.go.id/read-news/pendidikan-karakter-kebangsaan-melalui-program-adem
http://www.bphn.go.id/data/documents/11pr065.pdf
https://www.researchgate.net/publication/6598646_The_nature_of_procrastination_a_meta-analytic_and_theoretical_review_of_quintessential_self-regulatory_failure_Psychol_Bull_133_65-94
https://www.researchgate.net/publication/6598646_The_nature_of_procrastination_a_meta-analytic_and_theoretical_review_of_quintessential_self-regulatory_failure_Psychol_Bull_133_65-94
https://www.researchgate.net/publication/6598646_The_nature_of_procrastination_a_meta-analytic_and_theoretical_review_of_quintessential_self-regulatory_failure_Psychol_Bull_133_65-94
http://journal2.um.ac.id/index.php/jkbk/article/view/24210/9070
https://doi.org/10.37064/consilium.v7i1.6448
https://doi.org/10.24843/jpu.2019.v06.i01.p17

Relationship Between Self-Regulated Learning And Task Aversiveness With Academic Procrastination In High School Students In The Affirmation
Program For Secondary Education

UNIPA SBY, 276-281.
https://ojs.abkinjatim.org/index.php/ojspdabkin/article/view/48/36

Santika, S. W., & Sawitri, D. R. (2016). Self-Regulated Learning Dan Prokrastinasi
Akademik Pada Siswa Kelas X1 SMA Negeri 2 Purwokerto. Jurnal Empati, 5 (1),
44-49. https://ejournal3.undip.ac.id/index.php/empati/article/view/14946/14450

Saraswati, P. (2017). Strategi Self-Regulated Learning Dan Prokrastinasi Akademik
Terhadap Prestasi Akademik. Intuisi Jurnal Psikologi IImiah, e-ISSN 2541-2965.
http://journal.unnes.ac.id/nju/index.php/INTUISI

Setiani, N., Santoso, B., & Kurjono. (2018). Self Regulated Learning And Achievement
Motivation To Student Academic Procrastination. Journal Manajerial, Vol. 3 No.4
Januari 2018, Hal — 17. http://ejournal.upi.edu/index.php/manajerial/.

Widayanti, R. S. (2021). Manajemen Program Afirmasi Pendidikan Menengah (ADEM)
Papua-Papua Barat dan Repatriasi Pada Sekolah Mitra di Daerah Istimewa
Yogyakarta. Jurnal Media Manajemen Pendidikan, Vol 4 No 2 (Oktober) 2021.
https://doi.org/10.30738/mmp.v4i2.10039

Wirajaya M. M., Padmadewi, N. N., & Ramendra D. P. (2020). Investigating The
Academic Procrastination Of Efl Students. Jurnal Pendidikan Bahasa Inggris
Indonesia, Vol. 8 No. 2 (2020). ISSN: 2541-7207. https://ejournal-
pasca.undiksha.ac.id/index.php/jpbi/article/download/3498/1775

Copyright Holder
© Soumilena. J.RL., Widyorini, E., Eryani, P.
First Publication Right
COUNSENESIA: Indonesia Journal of Guidance and Counseling

This Article is Licensed Under

COUNSENESIA: Indonesia Journal of Guidance and Counseling | 95
Vol. 4, No. 2, pp 32-40, 2023


https://ojs.abkinjatim.org/index.php/ojspdabkin/article/view/48/36
https://ejournal3.undip.ac.id/index.php/empati/article/view/14946/14450
http://journal.unnes.ac.id/nju/index.php/INTUISI
http://ejournal.upi.edu/index.php/manajerial/
https://doi.org/10.30738/mmp.v4i2.10039
https://doi.org/10.30738/mmp.v4i2.10039
https://ejournal-pasca.undiksha.ac.id/index.php/jpbi/article/download/3498/1775
https://ejournal-pasca.undiksha.ac.id/index.php/jpbi/article/download/3498/1775

